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Reading plays a very important role in people’s daily life and it is 
one of the basic skills that college students must acquire. Reading 
provides students with a channel of communicating and getting 
information. As for students, reading is also a major resource of 
language input and language development. Due to the importance of 
reading among the basic foreign language skills, how to improve 
students’ English reading proficiency has long been a common 
concern of both English teachers and EFL learners. 
 Besides the students' aptitude, motivation, beliefs and cognitive 
learning style, their command of learning strategies contributes greatly 
to their reading comprehension. Good readers can approach reading 
problems in a systematic way and are usually successful in selecting 
appropriate strategies to complete a reading task, and novices may be 
less efficient at selecting and using strategies. The present thesis 
attempts to investigate reading strategies employed by Chinese college 
students and to provide a pragmatic step-by-step routine of 
strategy-based reading training course. Strategy-based instruction is a 
learner-centered approach to teaching that extends classroom strategy 
training to both explicit and implicit integration of strategies, to the 
learning and use of the language they are studying. In addition, 
students have opportunities to share their own preferred strategies with 














context of the typical reading tasks that they are asked to perform. The 
teachers can raise students’ awareness of using strategies, individualize 
the strategy training, suggest language-specific strategies, and 
reinforce strategies at the same time.  
 The current thesis is made up of six chapters. Chapter one is 
introduction, which presents the purpose and the organization of the 
thesis. Chapter two reviews the relevant literature, which includes the 
taxonomy of learning strategies, the history of learning strategy study 
as well as the review of reading theories and reading strategies. In 
chapter three an experiment is conducted in order to investigate 
students’ strategy use and its influencing factors. In chapter four, the 
full account of a strategy-based reading training course is displayed, 
and the effects of reading strategy training are also evaluated. Chapter 
five suggests the further development of reading teaching. Chapter six 
is the conclusion part, which highlights the key points by summarizing 








































































Chapter 1 Introduction 
 
Chapter 1 Introduction 
 
Reading is a vital activity in people’s daily life – we read to 
receive information, to acquire new knowledge, and to keep up with 
current events. Reading is also one of the basic skills that college 
English students, like all the other English learners, must acquire. 
Reading skills are essential for college students to perform well in 
college-level English course. We all notice that reading takes one of 
the most important parts in college English tests, and reading 
comprehension proficiency greatly influences the students' overall 
performance in their English learning. However, reading is not an easy 
job. Many college students’ reading proficiency is quite low. They still 
get used to the traditional teaching/learning method – grammar 
translation, and their attentions only focus on the lower level of 
reading processing – words or sentence structures at the expense of the 
general idea of the passage in the course of reading. As Nunan (2001: 
3) puts it, for a long time, language educators have clung to a 
transmission model, which sees the function of educational systems as 
passing on a received body of facts, values and procedures. With this 
model, teachers – the assumed center of the teaching process, are 
regarded as authority, knowledge-givers and error-correctors. They 
dominate most of the foreign language teaching and their primary 
responsibilities are to instruct learners, who are restricted to receiving 














How to read effectively: a strategy-based training course 
syllabus and objectives. And the learners are accustomed to being 
passively spoon-fed with grammatical rules and vocabulary that they 
have few chances to put into use. There is little or no room for the 
learners’ independent thoughts as if learning is a straightforward 
reflection of teachers’ actions (Littlewood, 2000). Their own 
characteristics and cognitive learning style are neglected. 
Consequently, learners often feel disoriented, lose confidence and fail 
to pinpoint their goals in learning if their teachers’ help is not available. 
Thus, there is a gap between the curriculum requirements and students’ 
actual reading abilities. 
How can we help the students become efficient readers as well as 
proficient language learners? EFL teachers have asked this question 
and have tried to find answers through a variety of means. Since the 
1960s various language teaching methodologies have emerged, such as 
the oral approach and situational language teaching, the audio-lingual 
method, communicative language teaching, total physical response, the 
silent way, and the natural approach. Among the great number of 
teaching methods, learning strategy training has gained significant 
attention in recent years. Researches on learning processes have 
changed the traditional view of learning as knowledge absorption into 
a current view of learning as active knowledge construction. Learning 
is a constructive, cumulative, self-regulated, goal-oriented, situated, 
and motivated activity. With the development of psycholinguistics and 
cognitive science, more and more emphases have been shifted from 














Chapter 1 Introduction 
information, as well as use prior knowledge, skills and strategies. 
Learning how to learn represents a substantial shift away from rigid 
study methods towards more experiential and reflective activities that 
try to involve learners in their own learning and development process 
(Raya, 1988: 14). If learning is to take place, it usually involves the 
collaboration of two parts – the teacher and the learner. Language 
learning strategy is the studies of language learning behaviors learners 
actually engage in learning, and the studies of what learners know 
about their strategy use during their language learning process. By 
implementing learning strategy training, teachers give learners 
opportunities to reflect and gather their thoughts with regard to the 
language learning process. Students get involved in and take 
responsibilities for their own learning. By giving the students more 
responsibilities for their own language learning, language program is 
inviting the learners to become more autonomous, to diagnose some of 
their own learning strengths and weaknesses, and to self-direct the 
process of language development. Their reading ability and their 
reading skills will be facilitated if students are explicitly trained to 
become more aware of and proficient in the use of a broad range of 
reading strategies. Empirical researches have proved that strategies 
help to improve reading comprehension and reading proficiency 
(Anderson, 1991; Carrel, et. al., 1989) and strategies can be acquired 
through strategy training (Dreyer & Nel, 2003; Masuhara et al., 1994). 
The current study is based on the language learning strategy 
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real English reading class and helping the students improve their 
reading aptitude as well as their reading comprehension abilities 
through language learning strategy training. Teacher will help students 
find out their reading comprehension difficulties, become aware of 
their own characteristics and cognitive learning styles, better 
understand the reading process, acquire appropriate language learning 
strategies and adeptly use them. The thesis consists of six chapters. 
Chapter one, as a brief introduction, illustrates the importance of 
reading strategies, the purpose of the current study, and the structure of 
the thesis. Literature review is presented in Chapter two, which 
includes the taxonomy of learning strategies, the history of learning 
strategy study, and the review of reading theories and reading 
strategies. Chapter three explains in detail the experiment of students’ 
strategy use, the experiment results analysis and appraisals. Chapter 
four gives a full account of reading strategy training, which covers the 
training procedures and evaluates the training effects. Chapter five 
suggests the further development in reading instruction with the help 
of CALL (Computer Assisted Language Learning). Chapter six is the 















Chapter 2 Literature Review 
 
Chapter 2 Literature Review 
 
The last 30 years have witnessed the phenomenal establishment 
and development of learning strategy study. This trend ushered in a 
new stage of research and teaching of second or foreign language, 
aiming at investigating the relationship among learner characteristics, 
learning strategies, and second language acquisition. O’Malley and 
Chamot (1990: 1) define learning strategies as the special thoughts or 
behaviors that individuals use to help them comprehend, learn or retain 
new information. Ellis (1994) indicates that learning strategies consist 
of mental or behavioral activity related to some specific stage in the 
overall process of language acquisition or language use. He also 
provides a summary of the characteristics of language learning 
strategies (Ellis, 1994: 532-533):  
 
(1) strategies refer to both general approaches and specific actions 
or techniques used to learn an L2; (2) strategies are 
problem-orientated – the learner deploys a strategy to overcome 
some particular learning problem; (3) learners are generally aware 
of the strategies they use and can identify what they consist of if 
they are asked to pay attention to what they are doing/thinking; (4) 
strategies involve linguistic and non-linguistic behavior; (5) 
linguistic strategies can be performed in the L1 and in the L2; (6) 
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strategies are directly observable while others are not; (7) in the 
main, strategies contribute indirectly to learning by providing 
learners with data about the L2 which they can process. However, 
some strategies may also contribute directly (for example, 
memorization strategies directed at specific lexical items or 
grammatical rules); and (8) strategy use varies considerably as a 
result of both the kind of task the learner is engaged in and 
individual learner preferences.  
 
Different criteria have been used to classify learning strategies, 
causing inconsistencies and mismatches across existing taxonomies 
and other categorizations. Studies of second language learners have 
classified learning strategies in various ways, making it difficult in 
many cases to compare strategies reported in one study with those 
reported in another. A valuable insight gained from reviewing these 
studies is identification of a classification scheme that is capable of 
subsuming the various types of learning strategies identified by second 
language researchers. This chapter consists of three parts: the 
respective classifications of learning strategies by Rubin, Oxford, 
Cohen, and O’Malley & Chamot are covered in section 2.1; the history 
of the study on learning strategy is briefed in section 2.2; influential 
reading theories and reading strategies are reviewed in section 2.3. 
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